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A LEVEL RS COMPONENT 1 BUDDHISM (OPTION D)

All Candidates' performance across questions

Question Title N Mean S D Max Mark F F Attempt %
1a 147 12.8 4.3 20 64.1 34.1
1b 147 20.1 6.2 30 66.9 34.1
2a 281 15.1 3.7 20 75.5 65.2
2b 282 21.9 6.1 30 72.8 65.4
3a 47 14.2 4.8 20 70.9 10.9
3b 48 22 5.5 30 73.3 11.1
4a 286 16.2 3.5 20 80.8 66.4
4b 287 21.4 5.7 30 71.2 66.6
5a 95 15.1 4.2 20 75.4 22
5b 95 21.9 5.8 30 72.9 22
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Sticky Note
Usually the question number

Sticky Note
The number of candidates attempting that question

Sticky Note
The mean score is calculated by adding up the individual candidate scores and dividing by the total number of candidates. If all candidates perform well on a particular item, the mean score will be close to the maximum mark. Conversely, if candidates as a whole perform poorly on the item there will be a large difference between the mean score and the maximum mark. A simple comparison of the mean marks will identify those items that contribute significantly to the overall performance of the candidates.However, because the maximum mark may not be the same for each item, a comparison of the means provides only a partial indication of candidate performance. Equal means does not necessarily imply equal performance. For questions with different maximum marks, the facility factor should be used to compare performance.

Sticky Note
The standard deviation measures the spread of the data about the mean score. The larger the standard deviation is, the more dispersed (or less consistent) the candidate performances are for that item. An increase in the standard deviation points to increased diversity amongst candidates, or to a more discriminating paper, as the marks are more dispersed about the centre. By contrast a decrease in the standard deviation would suggest more homogeneity amongst the candidates, or a less discriminating paper, as candidate marks are more clustered about the centre.

Sticky Note
This is the maximum mark for a particular question

Sticky Note
The facility factor for an item expresses the mean mark as a percentage of the maximum mark (Max. Mark) and is a measure of the accessibility of the item. If the mean mark obtained by candidates is close to the maximum mark, the facility factor will be close to 100 per cent and the item would be considered to be very accessible. If on the other hand the mean mark is low when compared with the maximum score, the facility factor will be small and the item considered less accessible to candidates.

Sticky Note
For each item the table shows the number (N) and percentage of candidates who attempted the question. When comparing items on this measure it is important to consider the order in which the items appear on the paper. If the total time available for a paper is limited, there is the possibility of some candidates running out of time. This may result in those items towards the end of the paper having a deflated figure on this measure. If the time allocated to the paper is not considered to be a significant factor, a low percentage may indicate issues of accessibility. Where candidates have a choice of question the statistics evidence candidate preferences, but will also be influenced by the teaching policy within centres.
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A Level Generic Band Descriptors 
 


Band 


Assessment Objective AO1 – Part (a) questions   20 marks 
Demonstrate knowledge and understanding of religion and belief, including: 


- religious, philosophical and/or ethical thought and teaching  
- influence of beliefs, teachings and practices on individuals, communities and societies  
- cause and significance of similarities and differences in belief, teaching and practice  
- approaches to the study of religion and belief. 


5 


17-20 marks 
 Thorough, accurate and relevant  knowledge and understanding of religion and belief.  
 An extensive and relevant  response which answers the specific demands of the question set.  
 The response demonstrates extensive depth and/or breadth. Excellent use of evidence and 


examples. 
 Thorough and accurate reference made to sacred texts and sources of wisdom, where 


appropriate. 
 Insightful connections are made between the various approaches studied. 
 An extensive range of views of scholars/schools of thought used accurately and effectively. 
 Thorough and accurate use of specialist language and vocabulary in context. 


4 


13-16 marks 
 Accurate and relevant knowledge and understanding of religion and belief.  
 A detailed, relevant response  which answers the specific demands of the question set. 
 The response demonstrates depth and/or breadth. Good use of evidence and examples. 
 Accurate reference made to sacred texts and sources of wisdom, where appropriate. 
 Purposeful connections are made between the various approaches studied. 
 A range of scholarly views/schools of thought used largely accurately and effectively. 
 Accurate use of specialist language and vocabulary in context.  


3 


9-12 marks 
 Mainly accurate and relevant knowledge and understanding of religion and belief.  
 A satisfactory response, which generally answers the main demands of the question set. 
 The response demonstrates depth and/or breadth in some areas. Satisfactory use of evidence 


and examples. 
 Mainly accurate reference made to sacred texts and sources of wisdom, where appropriate. 
 Sensible connections made between the various approaches studied. 
 A basic range of scholarly views/schools of thought used. 
 Mainly accurate use of specialist language and vocabulary in context. 


2 


5-8 marks 
 Limited knowledge and understanding of religion and belief. Basic level of accuracy and 


relevance.  
 A basic response, addressing some of the demands of the question set. 
 The response demonstrates limited depth and/or breadth, including limited use of evidence and 


examples. 
 Some accurate reference made to sacred texts and sources of wisdom, where appropriate. 
 Makes some basic connections between the various approaches studied. 
 A limited range of scholarly views/schools of thought used. 
 Some accurate use of specialist language and vocabulary in context. 


1 


1-4 marks 
 Very limited knowledge and understanding of religion and belief. Low level of accuracy and 


relevance.  
 A very limited response, with  little attempt to address the question.  
 The response demonstrates very limited depth and/or breadth. Very limited  use of evidence 


and examples. 
 Little or no reference  made to sacred texts and sources of wisdom, where appropriate. 
 Little or no use of scholarly views/schools of thought. 
 Very few or no connections made between the various approaches studied. 
 Some grasp of basic specialist language and vocabulary. 


 
N.B. A maximum of 2 marks should be awarded for a response that only demonstrates 
'knowledge in isolation' 


0  No relevant information. 
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Band 


Assessment Objective AO2- Part (b) questions   30 marks 


Analyse and evaluate aspects of, and approaches to, religion and belief, 


including their significance, influence and study. 


5 


25-30 marks 


 Confident critical analysis and perceptive evaluation of the issue. 


 A response that successfully identifies and thoroughly addresses the issues raised by the 
question set. 


 Thorough, sustained and clear views are given, supported by extensive, detailed 
reasoning and/or evidence. 


 The views of scholars/schools of thought are used extensively, appropriately and in 
context. 


 Confident and perceptive analysis of the nature of connections between the various 
elements of the approaches studied. 


 Thorough and accurate  use of specialist language and vocabulary in context. 


4 


19-24 marks 


 Purposeful analysis and effective evaluation of the issue. 


 The main issues raised by the question  are identified successfully and addressed. 


 The views given are clearly supported by detailed reasoning and/or evidence. 


 Views of scholars/schools of thought are used appropriately and in context. 


 Purposeful analysis of the nature of connections between the various elements of the 
approaches studied. 


 Accurate use of specialist language and vocabulary in context. 


3 


13-18 marks 


 Satisfactory analysis and relevant evaluation of the issue. 


 Most of the issues raised by the question are identified successfully and have generally 


been addressed. 


 Most of the views given are satisfactorily supported by reasoning and/or evidence. 


 Views of scholars/schools of thought are generally used appropriately and in context. 


 Sensible analysis of the nature of connections between the various elements of the 


approaches studied. 


 Mainly accurate use of specialist language and vocabulary in context. 


2 


7-12 marks 


 Some valid analysis and inconsistent evaluation of the issue. 


 A limited number of issues raised by the question set are  identified and partially 


addressed. 


 A basic attempt to justify the views given, but they are only partially supported with 


reason and/or evidence. 


 Basic use of the views of scholars/schools of thought appropriately and in context. 


 Makes some analysis of the nature of connections between the various elements of the 
approaches studied. 


 Some accurate use of specialist language and vocabulary in context. 


1 


1-6 marks 


 A basic analysis and limited evaluation of the issue. 


 An attempt has been made to identify and address the issues raised by the question set.  


 Little attempt to justify a view with reasoning or evidence. 


 Little or no use of the views of scholars/schools of thought. 


 Limited analysis of the nature of connections between the various elements of the 


approaches studied. 


 Some use  of basic specialist language and vocabulary. 


0  No relevant analysis or evaluation. 
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2. (a) Examine Buddhist attitudes to women. [AO1 20] 
 


Candidates could include some of the following, but other relevant 
responses will be credited. 
 
 The Buddha ordained women. His wife, Yasodhara, and his aunt and step 


mother, Mahapajapati, requested ordination. The Buddha was said to be unsure 
about the decision. He was said to have been asked by his cousin and significant 
disciple, Ananda, whether women had the capacity to become enlightened. When 
the Buddha confirmed that they did, Ananda argued that therefore women must 
be ordained as full members of the sangha. Given this occurred over 2,500 years 
ago (consider how recently the Anglican Church ordained women priests and 
bishops) the Buddha can legitimately be called a feminist. Buddhism could, on 
this evidence be said to favour gender equality.  


 However, although the Buddha did ordain women, he was reluctant to do so, on 
the basis of the belief at the time that women were as dangerous to the sangha 
as mildew in a rice-field. On the one hand the Buddha might be expected to show 
no ill-will or misogyny towards women, as he is enlightened, but on the other, his 
teachings will inevitably reflect the attitudes of his time, and in fact of most of 
history.  


 Nuns were constrained by almost a hundred more precepts than monks, thus 
reflecting the belief that women are responsible for distracting monks from the 
path to awakening, and for causing dissention and trouble in the sangha.  


 The ordination line for nuns was broken, and despite efforts by the Buddhist 
women’s movement and the organisation Sakyadhita, it has not been universally 
restored.  


 There is a widespread belief in Buddhism that in order for Awakening to be 
achieved a birth a male body is required. This idea is reinforced in the Theravada 
emphasis on male monks as the ‘standard’ state for the development of 
arhatship. It is also reinforced in Mahayana texts. For example the story of the 
Dragon king’s daughter in the Lotus Sutra can be read in two ways. The young 
daughter of the dragon ‘’proves’ to the bodhisattvas that women (and children) 
can become enlightened, by miraculously changing herself into a man and 
instantly becoming enlightened. The narrative re-inscribes patriarchy on a text 
which is often taken to be about equality.  


 There are many female enlightened beings in Buddhism for example various 
forms of Tara, Quanyin (the Chinese form of Avalokitesvara), Vajrapani, 
Prajnaparamita,  


 There are and have been many very well-known female Buddhist leaders and 
teachers for example Pema Chodron, Ayya Khema, Jiyu Kennett, Karma Lekshe 
Tsomo, Rita Gross, Joanna Macy etc.  


 Modern western movements tend to promote gender equality – for example in 
Triratna women and men take the same precepts and practice on an equal basis. 
There have been more men than women who become ordained however, though 
the disparity in number is reducing.  


 
 


This is not a checklist, please remember to credit any valid alternatives. 
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 (b) 'Buddhist history and texts align with feminism.' 
 
  Evaluate this view.  [AO2 30] 
 


Candidates could include some of the following, but other relevant points 
should be credited.  


 
 The Dalai Lama has been accused of sexism, claiming that if a woman was to 


succeed him she would have to be ‘very, very attractive.’  It is hard to see how 
this is not sexist.  


 There are many aspects of Buddhism, including texts and institutions, which are 
patriarchal. Many rest on the premise that women cannot be enlightened and 
must await birth in man’s body. This is expressed through the normative vision of 
the Buddhist monk as the archetype of the person seeking enlightenment. Arhats 
are almost exclusively presented as male.  


 Women have historically been seen as a threat to the sangha and in need of 
control, hence the significant number of further precepts for women. Without a 
thorough renewal of the monastic sangha, and without leaving behind the Vinaya 
texts which posit these extra precepts, it is hard to see how this will change.  


 Candidates may point out that some of the Mahayana texts are terribly sexist. For 
example the Pure Land Sutras explain that birth in the Pure Land will be in a 
male body in order to attain enlightenment. The story of the dragon king’s 
daughter in the Lotus Sutra is ambiguous.  


 Candidates may argue that Buddhism itself is not to blame for sexism, but that 
Buddhism inevitably reflects the culture in which it operates. Thus in its 
foundational period the view of women was extremely negative, and it is hardly 
surprising that this misogyny is imposed within Buddhist institutions and reflected 
in its texts.  


 Candidates may argue that despite the immense misogyny around at the time, 
the Buddha did ordain women, and declared them able to achieve enlightenment. 
This was a radical act, and fundamentally asserts the ability of Buddhism to align 
with feminism.  


 Sexism may be imputed to culture, not to Buddhism. Rita Gross argues that 
Buddhism must be reconstructed in order to take it back to its core of gender 
equality. She says there is nothing within the core Buddhist teachings (the ones 
that really matter, like the Four Noble truths, pratityasamutpada, wisdom and 
compassion etc.) which justify the unequal treatment of men and women. 


 Candidates may argue that not only can Buddhism overcome sexism, but that it 
must. Misogyny and gender inequality (like other forms of prejudice and 
inequality) are great sources of structural suffering, and one cannot be a Buddhist 
and not take action to address these issues.  


 Candidates may on the other hand argue that gender inequality has always and 
will always be present whenever humans try to organise themselves. History has 
been written by men, institutions have been created by men, and it is impossible 
to revision the present or the future in new ways because of this. It is in the 
unsatisfactory nature of things (i.e. dukkha)  


 They may argue that numerous well-known women advocate both for Buddhism 
and for Feminism (e.g. Rita Gross). 


 The Buddhist women’s movement, one representative organisation of which is 
Sakyadhita: International Association of Buddhist Women, is large and growing. 


 
 


Overall, candidates should engage with the debate and come to a 
substantiated evaluation regarding the issue raised. 


  












Sticky Note



Sticky Note

The candidate has identified correctly the three refuges and writes about them well. However, the question is about the three lakshanas (marks of existence): dukkha, anicca and anatta. 







Sticky Note

As there is no reference anywhere at all  in this response to the three lakshanas (marks of existence) it was awarded 0 marks.



Sticky Note

The candidate does not indicate knowledge of the three lakshanas (marks of existence) in this paragraph.



Sticky Note

Positive marking is at work here since the candidate is making the case for half of the question - that is other Buddhist teachings which are the most important. 



Sticky Note

Two key Buddhist teachings are provided here: the four noble truths and the eightfold path.



Sticky Note

The candidate is correct in stating that the four noble truths and the eightfold path 'illustrate the way to achieve enlightenment' making them just as important.



Sticky Note

Two key Buddhist perfections metta and karuna are named and correctly identified as being there 'to improve the world'.







Sticky Note

This is a basic point which with development would be more purposeful and effective e.g. pratitya samutpada suggests that all dhamma are interconnected and that, as the candidate states, only 'collectively are they very important'.



Sticky Note

The candidate correctly identifies the key Mahayana text, the Heart Sutra and its teaching on sunyata - nothingness. The candidate is also correct as some Buddhists might argue that the Heart Sutra contains the most important teaching in Buddhism.



Sticky Note

Overall the response presents a basic attempt to justify the views given and was given Band 2, 12/30.
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[20]2. (a)	 Examine	Buddhist	attitudes	to	women.


(b) ‘Buddhist	history	and	texts	align	with	feminism.’
Evaluate	this	view. [30]












Sticky Note

Accurate and relevant knowledge demonstrated in the opening of this response



Sticky Note

Further evidence of accurate and relevant knowledge with depth and breadth. Good examples used here.



Sticky Note

By this stage, the response is over half-completed but has spent too much time on the single issues of the ordination of bhikkunis.



Sticky Note

This introductory sentence is relevant but indicates an AO2 approach rather than an AO1 approach.







Sticky Note

These are interesting points but the response is again veering to AO2 analysis and evaluation rather than focusing on knowledge and understanding.



Sticky Note

An interesting AO2 conclusion made here rather than AO1 demonstration of knowledge and understanding. Whilst there is no negative marking, there is very little here regarding modern western scholars such as Kennett or Gross etc. This limits the response to being top of Band 4.



Sticky Note

This introduction is of the type which does not contribute to the essay as a whole. Beginning with the second paragraph would have been just as good.



Sticky Note

The response is hampered by some strange grammatical/sentence constructions e.g. 'strangely weak and strong point'.



Sticky Note

The response could have demonstrated specialist language with the use of anatta or through reference to the lakshanas.







Sticky Note

A more nuanced approach to Gross would have helped in separating valuable AO1 knowledge and understanding from AO2 analysis and evaluation.



Sticky Note

Evidence of purposeful analysis here with the main issues raised by the question being identified and addressed. The clarity of expression hampers the response e.g. regarding the Theravada viewpoint of women being enlightened, 'it is borderline impossible'/'it is much, much harder'/'it is impossible'



Sticky Note

The response often uses 'feminist'/'feminism' but for the AO2 more interrogation of the term would help raise its level of analysis and evaluation.



Sticky Note

The purposeful analysis and evaluation remains but the repetition limits the sense of this being a thorough treatment e.g. 'intrinsically feminist' used twice and then 'very egalitarian'.







Sticky Note

A good paragraph showing views of scholars used appropriately. 



Sticky Note

Here the response makes a general comment about 'Buddhism'. Worth noting that the question asks about 'Buddhist history and texts'. The response is top of Band 4 but does not have the confident and perceptive analysis needed to reach the standard of Band 5. Thus in the final paragraph metta, anatta and ahimsa are introduced for the first time but are considered egalitarian rather than feminist.












3 





























3 








3 








Sticky Note

This introduction is brief and satisfactory although it might be asked whether it contributes very much to the response itself. 



Sticky Note

Mainly accurate and relevant knowledge displayed here regarding the difference in rules for monks and nuns.



Sticky Note

This is a satisfactory use of evidence but is limited by the reason for the rules 'this shows unfairness towards women'.



Sticky Note

Further satisfactory evidence but the connection with the previous point as to the difference in rules is not really clear.



Sticky Note

This is a satisfactory use of evidence but there is not very much breadth or depth in terms of explanation.



Sticky Note

This a good paragraph in terms of accurate and relevant knowledge. Buddhist attitudes to woman can be explained as being part of socially engaged Buddhism and Thich Nhat Hanh can be seen as having a key role.



Sticky Note

Accurate use of specialist language through the use of 'lamas' which - whilst lacking in breadth and depth - indicates an understanding of Tibetan Buddhism and the movement to ordain women.







Sticky Note

A conclusion which draws together the essay in a sensible fashion with the mainly accurate point as to women not being seen as subordinate.



Sticky Note

There is sufficient material in the response for it be at the top of Band 3 with 12/20.



Sticky Note

The opening paragraph suggests purposeful analysis and effective evaluation. The definition of feminism is - from one perspective - accurate and in context.



Sticky Note

The purposefulness of the opening paragraph is not fully continued here as the point made regarding predominately male leadership seems to contradict what  has just been written.



Sticky Note

This point is one which - through further identification of the 'celestial Buddha' and more care in terms of words such as 'worship' and 'icons' - could have been developed for better exemplification.



Sticky Note

This is a well-considered paragraph which links to question of Buddhism being aligned with feminism. It presents an effective evaluation of patriarchy and its connection with suffering.







Sticky Note

This is another well-considered paragraph and brings into focus the question of rebirth and the equality of opportunity with regard to enlightenment.



Sticky Note

The ordination of women as nuns is alluded to here - the response would have benefited from more specificity in the example e.g. Mahapajapti-Gotami and her 500 women followers. The reluctance of the Buddha to ordain women is highlighted but the connection to the question could have been developed.



Sticky Note

There is a great deal of AO1 knowledge and understanding here which has been incorporated into effective evaluation. Its lack of connection to the question means that it does not thoroughly address the issue.







Write the two digit question 
number inside the boxes next 
to the first line of your answer 


\n 


Answer 


5 111111 1 1 11 1111 
8705 


Leave 


blank 



Sticky Note

The point made with regard to sexual abuse against women is a valid one but taken in itself this paragraph does not show sufficient development and is lacking in purposeful analysis.



Sticky Note

This is an impressive conclusion which returns to the question asked and brings in a relevant scholar who is used appropriately and in context. It forms a good partner to the introduction.



Sticky Note

There is sufficient material in the response for it be at the bottom of Band 4 with 19/30.
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[20]4. (a)	 Explain	the	three	lakshanas	(marks	of	existence).


(b) ‘The three lakshanas are the most important teachings in Buddhism.’
Evaluate	this	view. [30]
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number inside the boxes next 
to the first line of your answer 
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A Level Generic Band Descriptors 
 


Band 


Assessment Objective AO1 – Part (a) questions   20 marks 
Demonstrate knowledge and understanding of religion and belief, including: 


- religious, philosophical and/or ethical thought and teaching  
- influence of beliefs, teachings and practices on individuals, communities and societies  
- cause and significance of similarities and differences in belief, teaching and practice  
- approaches to the study of religion and belief. 


5 


17-20 marks 
 Thorough, accurate and relevant  knowledge and understanding of religion and belief.  
 An extensive and relevant  response which answers the specific demands of the question set.  
 The response demonstrates extensive depth and/or breadth. Excellent use of evidence and 


examples. 
 Thorough and accurate reference made to sacred texts and sources of wisdom, where 


appropriate. 
 Insightful connections are made between the various approaches studied. 
 An extensive range of views of scholars/schools of thought used accurately and effectively. 
 Thorough and accurate use of specialist language and vocabulary in context. 


4 


13-16 marks 
 Accurate and relevant knowledge and understanding of religion and belief.  
 A detailed, relevant response  which answers the specific demands of the question set. 
 The response demonstrates depth and/or breadth. Good use of evidence and examples. 
 Accurate reference made to sacred texts and sources of wisdom, where appropriate. 
 Purposeful connections are made between the various approaches studied. 
 A range of scholarly views/schools of thought used largely accurately and effectively. 
 Accurate use of specialist language and vocabulary in context.  


3 


9-12 marks 
 Mainly accurate and relevant knowledge and understanding of religion and belief.  
 A satisfactory response, which generally answers the main demands of the question set. 
 The response demonstrates depth and/or breadth in some areas. Satisfactory use of evidence 


and examples. 
 Mainly accurate reference made to sacred texts and sources of wisdom, where appropriate. 
 Sensible connections made between the various approaches studied. 
 A basic range of scholarly views/schools of thought used. 
 Mainly accurate use of specialist language and vocabulary in context. 


2 


5-8 marks 
 Limited knowledge and understanding of religion and belief. Basic level of accuracy and 


relevance.  
 A basic response, addressing some of the demands of the question set. 
 The response demonstrates limited depth and/or breadth, including limited use of evidence and 


examples. 
 Some accurate reference made to sacred texts and sources of wisdom, where appropriate. 
 Makes some basic connections between the various approaches studied. 
 A limited range of scholarly views/schools of thought used. 
 Some accurate use of specialist language and vocabulary in context. 


1 


1-4 marks 
 Very limited knowledge and understanding of religion and belief. Low level of accuracy and 


relevance.  
 A very limited response, with  little attempt to address the question.  
 The response demonstrates very limited depth and/or breadth. Very limited  use of evidence 


and examples. 
 Little or no reference  made to sacred texts and sources of wisdom, where appropriate. 
 Little or no use of scholarly views/schools of thought. 
 Very few or no connections made between the various approaches studied. 
 Some grasp of basic specialist language and vocabulary. 


 
N.B. A maximum of 2 marks should be awarded for a response that only demonstrates 
'knowledge in isolation' 


0  No relevant information. 
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Band 


Assessment Objective AO2- Part (b) questions   30 marks 


Analyse and evaluate aspects of, and approaches to, religion and belief, 


including their significance, influence and study. 


5 


25-30 marks 


 Confident critical analysis and perceptive evaluation of the issue. 


 A response that successfully identifies and thoroughly addresses the issues raised by the 
question set. 


 Thorough, sustained and clear views are given, supported by extensive, detailed 
reasoning and/or evidence. 


 The views of scholars/schools of thought are used extensively, appropriately and in 
context. 


 Confident and perceptive analysis of the nature of connections between the various 
elements of the approaches studied. 


 Thorough and accurate  use of specialist language and vocabulary in context. 


4 


19-24 marks 


 Purposeful analysis and effective evaluation of the issue. 


 The main issues raised by the question  are identified successfully and addressed. 


 The views given are clearly supported by detailed reasoning and/or evidence. 


 Views of scholars/schools of thought are used appropriately and in context. 


 Purposeful analysis of the nature of connections between the various elements of the 
approaches studied. 


 Accurate use of specialist language and vocabulary in context. 


3 


13-18 marks 


 Satisfactory analysis and relevant evaluation of the issue. 


 Most of the issues raised by the question are identified successfully and have generally 


been addressed. 


 Most of the views given are satisfactorily supported by reasoning and/or evidence. 


 Views of scholars/schools of thought are generally used appropriately and in context. 


 Sensible analysis of the nature of connections between the various elements of the 


approaches studied. 


 Mainly accurate use of specialist language and vocabulary in context. 


2 


7-12 marks 


 Some valid analysis and inconsistent evaluation of the issue. 


 A limited number of issues raised by the question set are  identified and partially 


addressed. 


 A basic attempt to justify the views given, but they are only partially supported with 


reason and/or evidence. 


 Basic use of the views of scholars/schools of thought appropriately and in context. 


 Makes some analysis of the nature of connections between the various elements of the 
approaches studied. 


 Some accurate use of specialist language and vocabulary in context. 


1 


1-6 marks 


 A basic analysis and limited evaluation of the issue. 


 An attempt has been made to identify and address the issues raised by the question set.  


 Little attempt to justify a view with reasoning or evidence. 


 Little or no use of the views of scholars/schools of thought. 


 Limited analysis of the nature of connections between the various elements of the 


approaches studied. 


 Some use  of basic specialist language and vocabulary. 


0  No relevant analysis or evaluation. 
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4. (a) Explain the three lakshanas (marks of existence). [AO1 20] 
 


Candidates could include some of the following, but other relevant 
responses will be credited. 
 
 The three characteristics of existence (lakshanas) are: Suffering and 


unsatisfactoriness (dukkha); Impermanence (anicca); Insubstantiality or no-
self/no-fixed self (anatta). 


 They are all interlinked and interdependent. Samsaric existence is painful 
because of suffering, and also because pleasures are impermanent and 
insubstantial. We, the experiencers of the pleasures, are also ourselves 
impermanent and insubstantial. It is the continual failure to take this into account 
which makes us unenlightened. 


 Recognition of the three characteristics, is part of wisdom. Buddhists have to fully 
realise the reality of these characteristics in the whole of experience, not just 
abstractly or intellectually accept them or agree to them.  


 There are three types of dukkha. Dukkha-dukkha is pain and directly unpleasant 
experience generally. 


 Viparinama-dukkha is the frustration which arises due to the fact that pleasant 
experiences are impermanent. When the pleasant experiences end, we continue 
to want more of them, and thus experience disappointment. 


 Sankhara-dukkha is the unsatisfactoriness that we experience due to 
insubstantiality. Even apart from the fact that they are impermanent, things in 
samsara are not quite satisfying because they don’t fulfil our expectations 
completely. This term can also be applied to a sense of dissatisfaction about our 
whole lives, sometimes called 'existential dukkha', when life as a whole seems 
meaningless 


 Impermanence (anicca) is the fact that everything that is conditioned changes. 
Everything is conditioned (except nirvana itself), because it is dependent on other 
things for its continued existence in a given form, and conditions keep changing. 
Hence everything is constantly changing form, and is made up of smaller parts 
which are constantly changing in relation to each other. Although material objects 
may seem like stably existent things, on closer inspection they are not so stable. 


 Anatta is the denial of the teaching that there is an atta (Pali) or atman (Sanskrit), 
which roughly translated means a soul. Atman is the word given in Hinduism to 
the true self which continues to exist eternally, and which travels from one body 
to another in the process of reincarnation (as opposed to rebirth in Buddhism). 
One of the ways in which the Buddha challenged the teaching of the Brahmins 
was by challenging this orthodox belief in the self. For this reason, anatta is often 
translated as 'no self'. 


 In other words, the self is a process. The teaching of impermanence which we 
have already examined points out that we are always changing, and this also 
implies that there is no fixed part of ourselves which remains unchanged. If 
nothing remains unchanged, there is nothing which can contain a fixed or final 
identity. 


 The three lakshanas relate to other Buddhist teachings, such as 
pratityasamutpada and the four noble truths.  


 Candidates may make reference to the Dhammacakkappavattana Sutta and the 
Chariot passage of the Questions of King Milinda to illustrate their knowledge of 
the three lakshanas.  


 
 


This is not a checklist, please remember to credit any valid alternatives. 
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 (b) The three lakshanas are the most important teachings in Buddhism.' 
 
  Evaluate this view.  [AO2 30] 
 


Candidates could include some of the following, but other relevant points 
should be credited.  
 
 Most forms of Buddhism accept the three lakshanas as an accurate description of 


reality. However, it is predominantly Pali texts which lay out and analyse their 
features.  


 Within the three lakshanas it could be argued are all the ingredients necessary to 
see reality as it really is, and thus to become awakened. Unenlightenment can be 
defined as failing to see reality as it really is. Wisdom is knowing the truth of the 
three lakshanas at an experiential level.  


 Buddhism is primarily a philosophy, a description of reality rather than a set of 
beliefs. As such the lakshanas provide much of the content for that description of 
reality.  


 On the other hand, whilst the Lakshanas describe reality as it really is, they do 
not set out a path for knowing their truth experientially. They merely describe. 
Other Buddhist teachings, for example the four noble truths, the noble eightfold 
path, and the precepts are needed. The four noble truths explain the cause of 
dukkha and its solution. The practice of the Eightfold path and the precepts 
create the causes and conditions for the wisdom to arise, so that the truth might 
be experienced.  


 The Lakshanas provide a focus in early Pali Buddhism, and the later 
development of the Theravada tradition. This focus becomes broader in later 
Mahayana developments.  


 The Mahayana schools tend to focus more on the idea of śūnyatā as developed 
through the teachings of Nagarjuna.  


 The Mahayana focuses more on the path of the bodhisattva, as the ideal type of 
practitioner who puts their own enlightenment as secondary concern to the 
enlightenment and well-being of others.  


 The Mahayana tradition may see the three lakshanas as merely skilful means. As 
such they are not ‘true’ in any ultimate sense, but merely ‘fingers pointing at the 
moon.’  


 Some Mahayana Buddhists (e.g. Pure Land Buddhists) may argue that in this 
age of the degenerate dharma, so far from the time of the historical Buddha, it is 
no longer possible to truly understand these abstract philosophical teachings 
such as the three lakshanas, and all the devotee can do is trust in the Buddha 
and hope for rebirth in a Pure Land where enlightenment will bestowed upon 
them.  


 Some Mahayana Buddhists (e.g. Zen Buddhists) may argue that it is possible to 
become too caught up in discriminative thinking by focusing too much on 
philosophical notions, and these should be abandoned in favour of ‘just sitting’ in 
zazen.  


 Candidates may argue that despite all these developments in Buddhist thought, it 
is possible to reduce them all to the key Buddhist philosophical positions of the 
lakshanas.  


 
Overall, candidates should engage with the debate and come to a 
substantiated evaluation regarding the issue raised. 
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